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Ethos and Values 
This Academy has the following aspirations:

Life is an unwritten page…our mission is to prepare children for an exciting and unknown future by encouraging Resilience, Reflection, Responsibility, Respect and Relationships. Together we will support children to write their own unique adventure, because ‘Learning is a habit for life’.

BJA Mission Statement
At Branston Junior Academy, our five key values of respect, relationships, reflection, responsibility and resilience underpin everything we do. Therefore, we will:
· provide a safe learning environment, free from any threat or fear

· reduce and eradicate, wherever possible, instances in which pupils are subject to any form of bullying

· address all incidents of bullying and provide support to pupils who have been bullied

· provide support for pupils who are accused of bullying, who may be experiencing problems of their own

· ensure that all pupils and staff are aware of the policy and that they fulfil their obligations to it.

We aim to provide a safe, caring and friendly environment for all our children, to allow them to 

have opportunities to:

· learn effectively

· improve life chances 

· help them maximise their potential

· learn effective strategies to deal with their emotions and situations which may occur, so they can cope now and in later life

We believe that all pupils and staff have the right to feel happy, safe and included; that pupils and staff have the right to work in an environment without harassment, intimidation or fear.  We recognise the effects that bullying can have on pupils’ mental wellbeing and, as a school community, we will actively promote an anti-bullying environment.

The school has a responsibility to minimise opportunities for child on child abuse and to deal with incidents of bullying and the most appropriate will be chosen for the situation. These can include:

· promoting positive behaviour in our schools to create an environment where pupils behave well; where pupils take responsibility for each other's emotional and social well-being; and where they include and support each other.

· a shared understanding of the signs and symptoms that indicate someone may be experiencing bullying

· zero tolerance for offensive language or comments

· regular inclusion of bullying issues in assemblies

· actively celebrating difference and promoting inclusion

· a PSHE curriculum that teaches pupils how to foster positive relationships with others

· making pupils and parents aware, when they join our school community, that bullying will not be tolerated

· actively promoting protected characteristics and the acceptance/inclusion of these.

· providing guidance to all pupils on what they should do if they are being bullied, or if they see another child being bullied

· providing guidance for parents on the signs of bullying and what to do if they suspect a child is being bullied at school

Preventative Strategies  

It is important to develop appropriate strategies in order to prevent the issue of child on child abuse rather than manage the issues in a reactive way. 
Firstly, and most importantly for schools and settings is recognition that child on child abuse can and will occur on any site even with the most stringent of policies and support mechanisms. In which case it is important to continue to recognise and manage such risks and learn how to improve and move forward with strategies in supporting young people to talk about any issues and through sharing information with all staff. 

This can be supported by ensuring that each school has an open environment where young people feel safe to share information about anything that is upsetting or worrying them. This can be strengthened through a strong and positive PHSE/SMSC/RSE curriculum that tackles such issues as prejudiced behaviour and gives children an open forum to talk things through rather than seek one on one opportunities to be harmful to one another. 

To enable such an open and honest environment it is necessary to ensure the whole workforce feels confident and enabled to talk about issues and challenge perceptions of young people including use of inappropriate language and behaviour towards one another. In order to create such an environment, it is necessary for whole staff training and CPD around abusive behaviours and talking to young people in a way that continues to create an open and honest environment without prejudice. It is incredibly important that staff do not dismiss issues as ‘banter’ or ‘growing up’ or compare them to their own experiences of childhood. It is necessary that staff consider each issue and each individual in their own right before taking action. If staff minimise the concerns raised it may result in a young person seeking no further help or advice. 
It is important to remember that sometimes a child’s behaviour can be a way that a child communicates how they are feeling about something – be this at school or at home. Therefore, at all times care must be taken to really ‘listen’ to what children are telling staff.
It is important that signposting is available to young people in the event that they don’t feel confident raising an issue to staff or a peer. In the same way external services or support programmes could be brought in to talk to young people about specific issues in support of the prevention of child on child abuse. 

Finally, it is useful to ensure young people are part of changing their circumstances and that of the procedures within schools. Having a school council and pupil voice, and encouraging young people to support changes and develop ‘rules of acceptable behaviour’ will go far in helping to create a positive ethos in school and one where all young people understand the boundaries of behaviour before it becomes abusive. 

Introduction to abuse and harmful behaviour 

Children and young people may be harmful to one another in a number of ways, which would be classified as child on child abuse.
Abusive behaviour can happen to pupils in schools and settings and it is necessary to consider what abuse is and looks like, how it can be managed and what appropriate support and intervention can be put in place to meet the needs of the individual and what preventative strategies may be put in place to reduce further risk of harm. 

Abuse is abuse and should never be tolerated or passed off as ‘banter’, ‘part of growing up’, or ‘having a laugh’. Equally, abuse issues can sometimes be gender specific e.g. girls being sexually touched/assaulted and boys being subject to initiation/hazing type violence (KCSIE, 2022). It is important to consider the forms abuse may take and the subsequent actions required.  At Branston Junior Academy we have a zero-tolerance approach to abuse. In not doing so it can lead to a culture of unacceptable behaviours and an unsafe environment for children. 
Types of abuse 

There are many forms of abuse that may occur between peers and this list is not exhaustive. Each form of abuse or prejudiced behaviour is described in detail followed by advice and support on actions to be taken. 
· Physical abuse (eg; biting, hitting, kicking, hair pulling etc)
· Sexually harmful behaviour / sexual abuse / sexual harassment (eg; inappropriate sexual language, touching, sexual assault etc. This can be consensual/non-consensual.)
· Bullying (eg; physical, name-calling, homophobic etc.) 
· On-line bullying 
· Youth Produced Sexual Imagery (Sexting) This includes non-consensual as well as consensual. 
· Initiation/Hazing 
· Upskirting (which is a criminal offence)

· Prejudiced Behaviour 

· Teenage relationship abuse (eg; abuse in Intimate Personal Relationships)
Physical abuse e.g. biting, hitting, kicking, hair pulling etc. 

Physical abuse may include, hitting, kicking, nipping, shaking, biting, hair pulling, or otherwise causing physical harm to another person. There may be many reasons why a child harms another and it is important to understand why a young person has engaged in such behaviour, including accidently, before considering the action or punishment to be undertaken. 

Sexually harmful behaviour/sexual abuse/sexual harassment e.g. inappropriate sexual language, touching, sexual assault etc. This can be consensual/non-consensual. 

Sexually harmful behaviour from young people is not always contrived or with the intent to harm others. There may be many reasons why a young person engages in sexually harmful behaviour and it may be just as distressing to the young person who instigates it as well as the young person it is intended towards. Sexually harmful behaviour may range from inappropriate sexual language, inappropriate role-play, to sexually touching another or sexual assault/abuse. It can also include forcing someone to strip, touch himself or herself sexually or engage in sexual activity with a third party.

Bullying (physical, name-calling, homophobic etc.) 

Bullying is unwanted, aggressive behaviour among school-aged children that involves a real or perceived power imbalance. The behaviour is repeated, or has the potential to be repeated, over time. Both young people who are bullied and who bully others may have serious, lasting problems. 

In order to be considered bullying, the behaviour must be aggressive and include: 

· An Imbalance of Power
Young people who bully use their power—such as physical strength, access to embarrassing information, or popularity—to control or harm others. Power imbalances can change over time and in different situations, even if they involve the same people. 

· Repetition
Bullying behaviours happen more than once or have the potential to happen more than once. 

Bullying includes actions such as making threats, spreading rumours, attacking someone physically or verbally or for a particular reason e.g. size, hair colour, gender, sexual orientation, and excluding someone from a group on purpose. 

On-line bullying 

On-line bullying is the use of phones, instant messaging, e-mail, chat rooms or social networking sites such as Facebook, Snapchat and Twitter to harass, threaten or intimidate someone for the same reasons as stated above. 

It is important to state that on-line bullying can very easily fall into criminal behaviour under the ‘Malicious Communications Act 1988’ under section 1 which states that electronic communications which are indecent or grossly offensive, convey a threat or false information or demonstrate that there is an intention to cause distress or anxiety to the victim would be deemed to be criminal. This is also supported by the ‘Communications Act 2003’, section 127 which states that electronic communications which are grossly offensive or indecent, obscene or menacing, or false, used again for the purpose of causing annoyance, inconvenience or needless anxiety to another could also be deemed to be criminal behaviour. 

If the behaviour involves the use of taking or distributing indecent images of young people under the age of 18 then this is also a criminal offence under the ‘Sexual Offences Act 2003’. Outside of the immediate support young people may require in these instances, the school will have no choice but to involve the police to investigate these situations. 

Youth Produced Sexual Imagery (Sexting) This includes non-consensual as well as consensual. 

Youth produced sexual imagery (Sexting) is when someone sends or receives a sexually explicit text, image or video. This includes sending ‘nude pics’, ‘rude pics’ or ‘nude selfies’. Pressuring someone into sending a nude picture can happen in any relationship and to anyone, whatever their age, gender or sexual preference. 

However, once the image is taken and sent, the sender has lost control of the image and these images could end up anywhere. By having in their possession, or distributing, indecent images of a person under 18 on to someone else, young people are not even aware that they could be breaking the law as stated as these are offences under the Sexual Offences Act 2003. 

Initiation/Hazing 

Hazing is a form of initiation ceremony which is used to induct newcomers into an organisation such as a private school, sports team etc. There are a number of different forms, from relatively mild rituals to severe and sometimes violent ceremonies. 

The idea behind this practice is that it welcomes newcomers by subjecting them to a series of trials which promote a bond between them. After the hazing is over, the newcomers also have something in common with older members of the organisation, because they all experienced it as part of a rite of passage. Many rituals involve humiliation, embarrassment, abuse, and harassment.

Upskirting (which is a criminal offence)
This typically involves taking a picture under a person clothing without their permission, with the intention of viewing their genitals or buttocks to obtain sexual gratification or cause the victim humiliation, distress or alarm. 

Prejudiced Behaviour 

The term prejudice-related bullying refers to a range of hurtful behaviour, physical or 

emotional or both, which causes someone to feel powerless, worthless, excluded or 

marginalised, and which is connected with prejudices around belonging, identity and equality in wider society – in particular, prejudices to do with disabilities and special educational needs, ethnic, cultural and religious backgrounds, gender, home life, (for example in relation to issues of care, parental occupation, poverty and social class) and sexual identity (homosexual, bisexual, transsexual).

Teenage relationship abuse (Abuse in Intimate Personal Relationships)

Teenage relationship abuse is defined as a pattern of actual or threatened acts of physical, sexual, and/or emotional abuse, perpetrated by an adolescent (between the ages of 13 and 18) against a current or former partner. Abuse may include insults, coercion, social sabotage, sexual harassment, threats and/or acts of physical or sexual abuse. The abusive teen uses this pattern of violent and coercive behaviour, in a heterosexual or same gender relationship, in order to gain power and maintain control over the partner.

Procedures for dealing with harmful behaviour and/or abuse
Expected action taken from all staff 

Although the type of abuse may have a varying effect on the victim and initiator of the harm, these simple steps can help clarify the situation and establish the facts before deciding the consequences for those involved in perpetrating harm. 

It is important to deal with a situation of peer abuse/bullying immediately and sensitively. It is necessary to gather the information as soon as possible to get the true facts around what has occurred as soon after, as the child(ren) may have forgotten. It is equally important to deal with it sensitively and think about the language used and the impact of that language on both the children and the parents when they become involved. For example; do not use the word perpetrator, this can quickly create a ‘blame’ culture and leave a child labelled. 

In all cases of child on child abuse it is necessary that all staff are trained in dealing with such incidents, talking to young people and instigating immediate support in a calm and consistent manner. Staff should not be prejudiced, judgemental, dismissive or irresponsible in dealing with such sensitive matters. 

1. Gather the Facts 
Speak to all the young people involved separately, gain a statement of facts from them and use consistent language and open questions for each account. The easiest way to do this is not to have a line of questioning but to ask the young people to tell you what happened. Only interrupt the young person from this to gain clarity with open questions, ‘where, when, why, who’. (What happened? Who observed the incident? What was seen? What was heard? Did anyone intervene?) 
2. Consider the Intent (begin to Risk Assess) 

Has this been a deliberate or contrived situation for a young person to be able to harm another?

3. Decide on your next course of action 
If from the information that you gather, you believe any young person to be at risk of significant harm you must make a safeguarding referral to social care/LADO immediately (where a crime has been committed the police should be involved also). If this is the case, once social care has been contacted and made a decision on what will happen next then you will be informed on your next steps. 

If social care and the police intend to pursue this further they may ask to interview the young people in school or they may ask for parents to come to school to be spoken to also. It is important to be prepared for every situation and the potential time it may take. 

It may also be that social care feel that it does not meet their criteria in which case you may challenge that decision, with that individual or their line manager. If on discussion however, you agree with the decision, you may then be left to inform parents. 

4. Informing parents 
If, once appropriate advice has been sought from police/social care you have agreement to inform parents or have been allocated that role from the other services involved then you need to inform the parents as soon as possible. If services are not going to be involved then equally, this information may need to be shared with parents. If a young person is deemed to be ‘Gillick Competent*’ and does not wish you to share the information with parents, then the school must consider this especially for example, if the young person is pregnant and this is why they are being bullied (unless this has occurred through significant harm in which case a criminal/social care case is likely or the young person is under the age of 13). 

*Gillick competence is a term originating in England and Wales and is used in medical law to decide whether a child (under 16 years of age) is able to consent to their own medical treatment, without the need for parental permission or knowledge. There is no set of defined questions to assess Gillick competency. Professionals need to consider several things when assessing a child's capacity to consent, including: their ability to explain a rationale around their reasoning and decision making.

In all circumstances where the risk of harm to the child is evident then the school should encourage the young person to share the information with their parent or even with them (they may be scared to tell parents that they are being harmed in any way). Where school can evidence they are acting in the best interests of the young person they would not be criticised, however this would be the case if they actively breached the rights and choices of the young person. 

The best way to inform parents is face to face. Although this may be time consuming, the nature of the incident and the type of harm/abuse a young person may be suffering can cause fear and anxiety to parents whether their child is the child who was harmed or who harmed another. 

Using empathy to investigate an incident

Think about: 

The environment - Try to find a quiet private space. Sit down together or get down to the child’s level.

Your body language - Face the child and make eye contact available to them, without insisting. Set aside your phone, paperwork and pen. 
Your head space - Give the child your full attention. Set aside your own thoughts, agenda and preoccupations. Manage your feelings and judgements. Concentrate on what the child is telling you, even if you do not agree.

The words you use - Use verbal and non-verbal cues such as nodding, ’Mm-mm’, smiling if appropriate. Listen without interruption, as much as possible. If there are pauses use this opportunity to briefly summarise what you have heard, checking with the child that you have understood correctly, or asking an open question, such as one beginning with ‘where’, ‘when’, or ‘how’, to elicit more information.  Avoid asking ‘why’ as this can sound blaming. Asking too many questions can be intrusive. Remember our role is to listen, predominantly.

How to empathise

Listen carefully for any expression of feeling, and reflect that back to the child. e.g. So, when Jamie says you are stupid, you feel hurt and upset? Avoid discouraging expressions of feeling such as ‘don’t cry’.  Offer a tissue instead, or comment that you understand they are sad, e.g. ‘that sounds really hurtful’.

Avoid any impulse to reassure, fix, justify or proffer a solution. Remember listening is a very powerful intervention, in itself. Instead, once the child is soothed, invite them to think about the next step. ‘What would you like to do now?’ or ‘How are you feeling about things now?’ 

Encourage them to identify their own strategy or solution if this is appropriate. 

IMPORTANT: If you have concerns about the child’s safety, you may need to talk to them about safeguarding or invite them to come and talk to you again.

Points to consider: 

What is the age of the children involved? 
How old are the young people involved in the incident and is there any age difference between those involved? (In relation to sexual exploration, children under the age of 5, in particular 1-4 year olds who are learning toileting skills may show a particular interest in exploration at around this stage. This, however should not be overlooked if other issues arise (see following) 

Where did the incident or incidents take place? 
Was the incident in an open, visible place to others? If so was it observed? If not, is more supervision required within this particular area?

What was the explanation by all children involved of what occurred? 
Can each of the young people give the same explanation of the incident and also what is the effect on the young people involved? Is the incident seen to be bullying for example, in which case regular and repetitive? Is the version of one young person different from another and why? 

What is each of the children’s own understanding of what occurred? 
Do the young people know/understand what they are doing? E.g. do they have knowledge of body parts, of privacy and that it is inappropriate to touch? Is the young person’s explanation in relation to something they may have heard or been learning about that has prompted the behaviour? Is the behaviour deliberate and contrived? Does the young person have understanding of the impact of their behaviour on the other person? 

What about known vulnerable pupils?

We recognise that some children may be more vulnerable to child on child abuse than others. For example, children who have already experienced abuse, those who have protected characteristics under the Equality Act 2010. (Protected characteristics - Age; Gender; Race; Disability; Religion or belief; Sexual orientation; Gender reassignment; Marriage or civil partnerships; Pregnancy and Maternity). All staff will use sensitivity towards any child who is known to be vulnerable.

In dealing with an incident of this nature the answers are not always clear cut. If you are concerned or unsure as to whether or not there is any risk involved, please seek advice from Children’s Services Social Care. 

Repetition 
Has the behaviour been repeated to an individual on more than one occasion? In the same way it must be considered has the behaviour persisted to an individual after the issue has already been discussed or dealt with and appropriately resolved? 

Next Steps 

Once the outcome of the incident(s) has been established it is necessary to ensure future incidents of abuse do not occur again and consider the support and intervention required for those involved. 

For the young person who has been harmed 
What support they require depends on the individual young person. It may be that they wish to seek counselling or one to one support via a mentor. It may also be that they feel able to deal with the incident(s) on their own or with support of family and friends. In which case it is necessary that this young person continues to be monitored and offered support should they require it in the future. If the incidents are of a bullying nature, the young person may need support in improving peer groups/relationships with other young people or some restorative justice work with all those involved may be required. 

Other interventions that could be considered may target a whole class or year group for example a speaker on on-line bullying, relationship abuse etc. It may be that through the continued curriculum of PHSE and SMSC and RSE that certain issues can be discussed and debated more frequently. 

If the young person feels particularly vulnerable it may be that a risk assessment can be put in place for them whilst in school so that they have someone named that they can talk to, support strategies for managing future issues and identified services to offer additional support. All support, risk assessments and interventions will be recorded on Scholarpack.
For the young person who has displayed harmful behaviour 

In this circumstance it is important to find out why the young person has behaved in such a way. It may be that the young person is experiencing their own difficulties and may even have been harmed themselves in a similar way. In such cases support such as one to one mentoring or counselling may also be necessary. Particular support from identified services may be necessary through an Early Help referral and the young person may require additional support from family members. 

Once the support required to meet the individual needs of the young person has been met, it is important that young person receives a consequence for their behaviour. This may be in the form of restorative justice e.g. making amends with the young person they have targeted if this has been some form of bullying. In the cases of sexually harmful behaviour it may be a requirement for the young person to engage in one to one work with a particular service or agency (if a crime has been committed this may be through the police or youth offending service). If there is any form of criminal investigation ongoing it may be that this young person cannot be educated on site until the investigation has concluded. In which case, the young person will need to be provided with appropriate support and education whilst off site. 

Even following the conclusion of any investigation the behaviour that the young person has displayed may continue to pose a risk to others in which case an individual risk assessment may be required. This should be completed via a multi-agency response to ensure that the needs of the young person and the risks towards others are measured by all of those agencies involved including the young person and their parents. This may mean additional supervision of the young person or protective strategies if the young person feels at risk of engaging in further inappropriate or harmful behaviour. 

The school may also choose an action as a consequence such as external exclusion or internal seclusion for a period of time to allow the young person to reflect on their behaviour. 

Social Media

If malicious or threatening comments are posted on an internet site about a child, young person or member of staff we will:

•
inform and request the comments be removed if the site is administered externally

•
secure and preserve any evidence

•
where appropriate, endeavour to trace the origin and inform police

•
where necessary, provide support to children

Responding to bullying

Branston Junior Academy has a range of strategies for dealing with incidents of bullying, and the most appropriate will be chosen for the situation. These can include:

•
Co-operative group activities  

•
Circle Time

•
Befriending/support from peers
•
Mediation by adults

•
Active listening/counselling-based approaches

•
Working with victims and bullies

•
Raising awareness through visitors into school (e.g Anti-Bullying Week)

•
Nurture/ELSA support

•
Behavioural Support Plans

•
Restorative Justice

·        Pastoral Support Plans (PSP’s)
·        BOSS

·        Risk assessments

·        Fixed term suspensions

·        Permanent Exclusions

After care 

It is important that following the incident the young people involved continue to feel supported and receive help even if they have stated that they are managing the incident. Sometimes the feelings of remorse, regret or unhappiness may occur at a much later stage than the incident. It is important to ensure that the young people do not engage in any further harmful behaviour either towards someone else or to themselves as a way of coping (e.g. self-harm). In which case, regular reviews with the young people following the incident(s) are imperative. 

Managing behaviour at Branston Junior Academy

The Academy believes that good behaviour is essential for maintaining a well-ordered learning environment, where effective teaching and learning can take place and where the safety and welfare of all can be ensured.
Staff training

All staff (including MSA’s) undertake internal ‘Behaviour Management Training’ on a regular basis and/or as specific children’s needs change. Where relevant, external advice/training may also be utilised.
Expectations of good behaviour

The Academy’s expectations of good behaviour are:
· that children show self-discipline and respect for others
· that children are courteous and considerate in their conduct, including their use of language
· that children accept the authority of staff without challenge
· that children follow the 5R’s: respect, Relationships, Resilience, Responsibility, Reflection.

These expectations are explained to the children in the form of the 5R’s. There is also a Code of Conduct for Staff and written expectations for volunteers who may work in the Academy from time to time – including Work Experience Students.
Good behaviour is modelled for all children in a range of different ways, such as:

· 5R displays around the Academy

· stories and plays in assembly   

· learning objectives in PSHE

· learning and teaching through other activities as situations arise

By demonstrating these positive behaviours, children can be rewarded through verbal praise, merits, Bright Sparks, Star of the Week, Merit badges (bronze, silver, gold), R Certificates, moving their name (in class) and House points. 

Four types of unacceptable behaviour

The Academy recognises that, while it expects good behaviour from all children, their varied needs mean that sometimes standards of behaviour do not meet our expectations, especially when a child has a medical condition such as ADHD or is affected by a developmental condition such as may be found within the triad of Autistic impairments. 

The Academy sees a clear difference between those children who are occasionally disobedient and those who behave badly or who have severe behaviour problems which are the result of a medical or developmental disorder. The Academy will make every effort to help and support children whose behaviour does not accord with the Academy’s expectations.

The Academy defines four types of unacceptable behaviour. These are:
· persistent refusal to co-operate. (Persistent is defined as refusing to co-operate after 3 requests to do so)
· physically aggressive behaviour
· deliberate verbal abuse, including foul language and racist language, directed at another person
· deliberate provocation

If children demonstrate inappropriate behaviour, we aim to:
· provide time to listen to both the victim(s) and the perpetrator(s)
· recognise and validate the feelings of all concerned and empathise with them – it may be that they are trying to communicate how they are feeling about something which is not related to the incident; eg; a home issue
· problem-solve with the individuals, to allow them to feel in control of the current situation and any similar situations which may occur in the future
· enable the individual(s) to learn from the incident - understanding where their behaviour was inappropriate and why; and how they could deal with a similar situation in a better way
· provide scaffolding and support where appropriate – Behaviour Plans, sticker charts etc
· involve other supportive agencies where appropriate – internal or external

We understand that sometimes a child needs time and space to calm down before they are capable of discussing an incident and resolving it. 

Sanctions for inappropriate or unacceptable behaviour

Sanctions for inappropriate or unacceptable behaviour, may be applied as follows:
· Miss next break or lunch time

· Miss next day’s break or lunch time

· Apology made

· Restorative justice

· Behaviour plan / strategies set up

· Internal exclusion

· External exclusion

The ‘Blue Book’ system

If the situation involves:
· deliberate provocation
· deliberate verbal abuse
· persistent (3 times) non co-operation or 
· physically aggressive behaviour 
then it is classed as a ‘Blue Book Incident’ and subjected to a two-level approach.  
Level 1
The class teacher works with the child and, if appropriate or necessary, the parents; to discuss and identify ways to improve behaviour; targets will be set if necessary and scaffolding may be created such as Behaviour Plan or use of specific resources. 

· The incident MUST be recorded. This can be done directly onto ScholarPack, or a sheet can be used. [Please note, on ScholarPack there is a box entitled ‘Details’ and one entitled ‘Involvement’ – you can put whoever information you feel is appropriate, in each box. There is also a drop-down menu of ‘Involvement’ to ascertain how this individual was involved. This is different to the paper sheet] 

· Please note that if more than one child is involved, you will need to put the relevant information on each induvial child’s records. 

If a child has three ‘Level 1 Blue Book Incidents’ in a big term, OR their behaviour in one incident is extremely serious, then move to Level 2. 

Level 2 
All procedures are the same, however another member of staff becomes involved (SENDCo, DHT and/or HT), Parents are involved, a Behaviour Plan is set up and it may be that internal and/or external support is sought. 

[NB: Internal and External support is not just limited to Level 2, it may be that it is deemed appropriate to involve this support at Level 1.]

If an adult does not have a log-in for ScholarPack, please complete a Blue Book Incident Sheet and give to Class Teacher or Headteacher to input on your behalf. 

Blue Book Incident – Recording Sheet
	Date:
	Time:

	Name(s) of children involved:
	Name of person(s) dealing with the incident:



	Zone: (tick one)
	Incident type: (tick one)

	
	In classroom 
	
	Deliberate provocation

	
	Elsewhere, in school building
	
	Deliberate verbal abuse

	
	Outside of school
	
	Persistent (3 times) non-cooperation

	
	Playground or field
	
	Physically aggressive behaviour

	Details of what happened: (Please remember to be factual – give no personal opinions).



	Action taken: (Please tick all that apply)

	
	Miss next break or lunch
	
	Internal Exclusion (only in consultation with SLT)

	
	Miss next day break or lunch
	
	External Exclusion (only in consultation with SLT)

	
	Apology made (verbal or written)
	
	Referred to ‘Level 2’ (SLT & parent involvement, plus Behaviour Plan set up)

	
	Restorative Justice (where appropriate)
	
	Referral to Internal Support (Natter, ELSA) 

(Need consultation with AS / SLT and complete referral form for CK)

	
	Behaviour Plan / Strategies set up.
	
	Referral to External Support – CASY, BOSS, PSP, EP (Need consultation with AS / SLT and may need to help with details on relevant referral forms)
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If the incident requires first aid

Whenever a behaviour incident has occurred, if any First Aid issues are involved, the care of children will be a priority and will be dealt with either first or at the same time by another adult. (Please see First Aid Policy).
An incident involving indoor lunch

When children eat in the hall, Midday Supervisors (MSA’s) record inappropriate behaviour and the actions taken, in a book which is stored in the kitchen area. Although the Headteacher regularly monitors this book at the same time as monitoring ScholarPack, if MSA’s feel that patterns of inappropriate behaviour are forming or they are unsure as to best ways to deal with the behaviour, then MSA’s are encouraged to speak to Class Teachers, so that support systems can be put in place for individual children.
Support structures available within school
If a child's behaviour is causing concern, the Academy will seek ways to provide support to the child and his/her parents as part of the strategies it uses to manage and model good behaviour. This support will take a variety of forms, including:
· peer mediation
· setting targets and giving children precise descriptors of the behaviour the Academy wishes to see
· the support of an adult mentor from the staff
· the involvement of specialist external support services
· the recognition that the child’s behaviour is symptomatic to their SEND
Use of Positive Handling

Where all attempts have been made to de-escalate a situation that is deemed to be dangerous to the child exhibiting the behaviour or to others (children or adults) around them; then safe and positive handling techniques will be used. At such a time, the Academy’s ‘Safe and Positive Handling’ Policy will be followed. However, dependent on the situation, the needs of the child and previous knowledge as to whether ‘positive handling’ helps or inflames the situation; it may be that it is deemed safer to exclude the child, than to use positive handling. 

Support structures using outside agencies

Where SEND becomes an issue, the Academy will formally record the support it provides in the form of an Individual Education Plan (IEP). 
Where the Academy believes it is necessary in the interests of the child to provide more formal support because of the difficulties the child is experiencing; it will begin the process of applying for an Education Health Care Plan (EHC) 

In the event that the advice and input from multiple support agencies are proving to be ineffective in improving behaviour, the Academy will follow the Lincolnshire Ladder of Behavioural Intervention, up to and including the use of an ‘Intervention Place’ or Permanent Exclusion. 

BJA Strategies, procedures and documentation to record an investigation

Incident Investigation

When investigating an incident, staff could directly record what happened into ScholarPack.
1) Search for the individual child.

2) Click on ‘conduct’ (on top bar)

3) Click on ‘Incidents’ (left-hand side of screen)

4) Reason - choose the main problem about the incident, from the drop down menu

5) Choose the correct date from the calendar

6) Details – type in the details about the incident. You will need to include details such as: 

a. how you were made aware of the incident

b. what happened

c. how everyone was involved

d. actions taken as a result / the consequences

e. how it was resolved

f. whether further support was needed

g. whether parents or any other staff needed to be informed 

If you do not have a log-in for Scholar Pack, the incident is becoming quite complicated to understand, or you simply prefer writing on paper; then you can use the Incident Investigation Sheet. The incident will need to be inputted onto ScholarPack at some point; however, if you do not have a log-in, then please either pass to the relevant Class Teacher or give to the Headteacher, who will do it for you.

The ‘Incident Investigation Sheet’ is a useful aide memoire for dealing with an investigation, particularly the use of ‘the 3 sentences’; which can be very effective at allowing the individuals to feel that they have had some control over the situation.  
Incident Investigation Sheet 
	Date:
	Time:

	Name(s) of children involved:
	Name of person(s) dealing with the incident:



	Zone: (tick all that apply)
	Action taken: (Please tick all that apply)

	
	In classroom 
	
	Miss next break or lunch

	
	Elsewhere, in school building
	
	Miss next day break or lunch

	
	Outside of school
	
	Apology made (verbal or written)

	
	Playground or field
	
	Restorative Justice (where appropriate)

	Incident type: (tick all that apply)
	
	Behaviour Plan / Strategies set up.

	
	Deliberate provocation
	
	Became a ‘Blue Book’ issue after investigation 

	
	Deliberate verbal abuse
	
	Needed SLT involvement due to severity of incident 

	
	Persistent (3 times) non-cooperation
	
	 Referral to Internal Support (Natter, ELSA) 

	
	Physically aggressive behaviour
	
	Need consultation with AS / SLT and complete referral form for CK.

	
	Incident out of school
	
	3 sentences used:

	
	Absconding from school premises
	Step 1: Speak to victim and establish details.

	
	Bullying
	Step 2: Agree with victim, the endings to the ‘3 sentences’

	
	Fighting
	1) I don’t like it when…be specific and use exact words

	
	Disrespectful to staff
	2) It makes me feel….use exact words from child

	
	Racial abuse (verbal or physical)
	3) I would like…. to stay friends? not be together?

	Other: 
	Step 3: Ascertain whether victim wants to say the 3 sentences themselves (with you there), or you say them on their behalf (with you there) or you say them on their behalf with them not there. 

	
	Step 4: Further discussions may be needed with all children involved after these 3 sentences have been said – for apologies, for discussion on ways forward etc.

	Details of what happened: (Please remember to be factual – give no personal opinions)

Please use reverse and any additional sheets if needed.





‘What happened?’ sheet

Sometimes, when investigating an incident, it can get quite complicated with many people involved, or just difficult to understand how the situation has occurred. The ‘What happened?’ sheet is a useful mechanism to calm a situation down, to see the situation from the different viewpoints and then work with the children to resolve the incident. 

1) Ask the children to draw what happened, in the top boxes, and write underneath.

Ask them to think about the questions below OR ask them to complete the sentences below.

2) Listen to each individual explain their boxes – what they drew and wrote. It is important that each individual gets the opportunity to speak without interruptions from any of the other children.

3) Once all children have spoken from their point of view, work together to agree a timeline of what happened and who did what.

4) As a group, work together to answer the questions at the bottom of the sheet.

5) Ensure that consequences are carried out (eg; apologies given, time missed etc)

6) Complete the Incident Sheet as appropriate. 

7) Complete ScholarPack as appropriate, to record the incident and what done etc.

8) Staple the ‘What happened sheets’ to the Incident Sheet and give to the Headteacher to upload onto ScholarPack. If the incident has been recorded directly to ScholarPack, then just give the ‘What happened’ sheets to the Headteacher.

What happened?

Name: ____________________________

	
	
	
	

	
	
	
	


What started the incident? 

________________________________________________________________________________________________
________________________________________________________________________________________________
What happened as a result? 
________________________________________________________________________________________________
________________________________________________________________________________________________
How did it end? 


_______________________________________________________________________________________________
_______________________________________________________________________________________________
Which of the 5 R’s have been broken?  
_________________________________________________________________________________________
How can we put things right?
_______________________________________________________________________________________________
How can we make sure that this doesn’t happen in the future?  _______________________________________________________________________
_______________________________________________________________________


The ‘3 Sentences’ approach

This is an excellent way of enabling ‘the victim’ to feel in control of a situation which has occurred.

Step 1: Speak to victim and establish details.

Step 2: Agree with victim, the endings to the ‘3 sentences’

1) I don’t like it when…be specific and use exact words
2) It makes me feel….use exact words from child
3) I would like…. to stay friends? not be together?
Step 3: Ascertain whether victim wants to say the 3 sentences themselves (with you there), or you say them on their behalf (with you there) or you say them on their behalf with them not there.

Step 4: Further discussions may be needed with all children involved after these 3 sentences have been said – for apologies, for discussion on ways forward etc.
Friendship Agreement

Building on the concept of ‘the 3 sentences’, this is an effective way to enable more than one person to feel that they have taken control of the situation. Each child is able to give their input 1:1 with the person completing the sheet, then as a group, a resolution can be reached. 

Friendship agreement – using concept of ‘3 sentences’

	Name:
	Name:
	Name:

	I don’t like it when:


	I don’t like it when:


	I don’t like it when:



	It makes me feel:


	It makes me feel:


	It makes me feel:



	I would like:


	I would like:


	I would like:



	We agree to:




Recording evidence

If child-friendly sheets are used as part of dealing with an incident, these need to be to the Headteacher to upload onto ScholarPack, as they are a record that the children were included in the investigation process and were able to give their viewpoint. 

If at any time (due to the involvement of many staff/pupils/external agencies etc), it is felt appropriate to start a paper trail of evidence of other actions taken; staff will discuss the situation with the Headteacher and start and maintain an ‘Incident Log’. This will be kept by the Headteacher when the incident has been deemed to be completed to the satisfaction of the parents and all concerned.

Reviewing children’s behaviour
Incidents and ‘Blue Book’ incidents on ScholarPack, plus the MSA book, are all monitored by the Headteacher every term:
· to identify trends in behaviour
· to see if there are any underlying causes which may trigger disruptive forms of conduct

· to identify the regularity with which particular children and groups of children appear

Where trends can be identified, the Headteacher will:

· discuss with staff the ways in which such children have been supported and managed

· identify any areas where improvements may be needed
· speak to Class Teacher / previous Class Teacher to establish successful behaviour management strategies and ensure that all staff (particularly MSA’s) have access to this information

· ensure that all staff follow the same behaviour management strategies so that children are treated consistently and fairly

· discuss matters with the SENDCo and assist in organising support and advice from internal support (ELSA, Natter Time) and/or external agencies (eg; CASY, BOSS, EP etc)

Where it is felt that the child’s behaviour is as a result of them trying to express their feelings; thought may well be given to answering the following 5 questions (See ‘Analysing a child’s behaviour’ sheet)
· What is happening? (what is the problem?)
· What triggers the behaviour? (What, when, where, who?)
· What might make the person more vulnerable? (complicating factors – age, family needs, mental health needs, socio-economic needs)
· Why can’t the problem be resolved? (complicating factors – what is making the problem continue)
· What is currently helping to stop the problem from getting worse? (current strengths, protective factors, current support)
As a result of the above investigation, it may be that a TAC (or similar) is also set up, to support the child/family further.
Analysing a child’s behaviour

	What is happening? 

What are the behaviours that the child is exhibiting?
	

	What triggers the behaviour? (what, when, where, who etc)
	

	What might make the person more vulnerable? (Complicating factors – age, family needs, mental health needs, socio-economic needs etc)
	

	Why can’t the problem be resolved? (Complicating factors – anything else that is making the problem continue)
	

	What is currently helping to stop the problem from getting worse?

(current strengths, protective factors, current support)
	


Action Plan

	ACTION
	RESOURCE (time, location, equipment, person etc)

	
	

	
	

	
	


Review date: ________________________

Reporting on children’s behaviour

The Headteacher reports to the Governing Body at their meetings on the standards of behaviour at the Academy.
Children’s behaviour is reported to their parents in annual school reports.

Appendices
· Further information about specific types of bullying
· Opportunities to promote anti-bullying messages through the curriculum (incl: Personal, Social and Health Education (PSHE)
· Anti-bullying information sheet for pupils

· Anti-bullying information sheet for parents

· Satisfaction survey for parents

Further information about specific types of bullying

Bullying related to race, religion or culture
Some surveys and focus groups have found that a high proportion of bullied children and young people have experienced racist or faith-based bullying. Recent political and social issues also appear to have been a factor in bullying and harassment. There is research to support the suggestion that where black and minority ethnic (BME) children experience bullying, it is more likely to be severe bullying. Moreover, bullying incidents can be a subset of the indirect and direct racist hostility which BME children, children of different faiths and traveller children can experience in a number of situations.

Bullying related to special educational needs (SEN) and disabilities
Research shows that children and young people with SEN and disabilities are more at risk of bullying than their peers. Public bodies have new responsibilities to actively promote equality of opportunity for all disabled people and eliminate disability-related harassment.
Children and young people with SEND and disabilities, whether in mainstream or special schools, do not always have the levels of social confidence and competence, and the robust friendship bonds that can protect against bullying. All schools should ensure that a whole-school approach is taken to deal with bullying related to SEND and disability, and that it is specifically covered in anti-bullying policies.  
Where children and young people with SEND and disabilities are themselves found to be bullying, in most cases (except those related to specific conditions) schools should expect the same standards of behaviour as apply to the rest of the school community, having made the reasonable adjustments necessary. 

Bullying related to appearance or health conditions
Those with health or visible medical conditions, such as eczema, may be more likely than their peers to become targets for bullying behaviour. Perceived physical limitations, such as size and weight, and other body image issues, can result in bullying, and obvious signs of affluence (or lack of it) can also be exploited ruthlessly with severe consequences. 

Bullying related to sexual orientation
Evidence of homophobic bullying suggests that children and young people who are gay or lesbian (or perceived to be) face a higher risk of victimisation than their peers. Homophobic bullying is perhaps the form of bullying least likely to be self-reported, since disclosure carries risks not associated with other forms of bullying. The child or young person may not want to report bullying if it means 'coming out' to teachers, parents or their peers before they are ready to.  Children and young people can also be targeted due to family members identifying as lesbian or gay.

Bullying of young carers or looked-after children, or otherwise linked to home circumstances
Children may be made vulnerable to bullying by the fact that they provide care to someone in their family with an illness, disability, mental health or substance-misuse problem. Young carers may be taking on practical and emotional caring responsibilities that would normally be expected of an adult. Research has highlighted the difficulties young carers face, including risks of ill health, stress and tiredness, especially when they care through the night. Many feel bullied or isolated. Children in care may also be vulnerable to bullying for a variety of reasons, such as their not living with their birth parents or because they have fallen behind in their studies. 

Some pupils are heavily influenced by their communities or homes where bullying and abuse may be common. Some bullying at school may arise from trauma or instability at home related to issues of domestic violence or bereavement, or from the experience of being part of a refugee family. Siblings of vulnerable children may themselves be the subjects of bullying by association.

Sexist, sexual and transphobic bullying
Sexist and sexual bullying affects both genders. Boys may be victims as well as girls, and both sexes may be victims of their own sex. Sexual bullying may be characterised by name-calling, comments and overt 'looks' about appearance, attractiveness and emerging puberty. In addition, uninvited touching, innuendos and propositions, pornographic imagery or graffiti may be used.

Children and Young people identifying as transgender or experiencing gender dysphoria (feeling that they belong to another gender or who do not conform with the gender role prescribed to them) can be targeted by bullies; this can be confused with homophobia in some cases.  Children and young people can also be targeted due to family members identifying as transgender.

Cyber bullying
Cyber bullying is a 'method' of bullying, rather than a 'type' of bullying. It includes bullying via text message, via instant-messenger services and social network sites, via email, and via images or videos posted on the Internet or spread via mobile phone. It can take the form of any of the previously discussed types of bullying, i.e. technology can be used to bully for reasons of race, religion, sexuality, disability, etc. 

Though the evidence base is narrow, UK studies indicate that around 20 per cent of children and young people have suffered cyber bullying. Prolonged campaigns of harassment can occur. There is some evidence of a strong transition in cyber bullying: those who have been bullied can go on to do the bullying themselves.

Opportunities to promote anti-bullying messages through the curriculum

The curriculum includes all the planned learning activities, explicit and implicit, which a school promotes. When reviewing the curriculum for anti-bullying work, schools will find it useful to review:

· the school-curriculum policy and the responsibilities of all curriculum team leaders in taking account of anti-bullying work and tackling prejudice that may give rise to bullying in their curriculum area

· the contribution to anti-bullying work in specific curriculum areas such as personal, social and health education (PSHE) using the 3D PSHE scheme (see SMSCHRS policy - page 3)

· how assemblies, class time and tutorial time are, and can be, used as teaching opportunities for anti-bullying principles and practice

· how transition is planned and delivered:

· at planned times (e.g. for Years 3 and 6 pupils)

· for individuals arriving at other times in the school year

· for individuals needing specific support.

Personal, Social and Health Education (PSHE)

PSHE provides school staff with a clear opportunity to work on bullying. Pupils are taught:

Lower key stage 2: that there are different types of teasing and bullying; that bullying is wrong; recognise how bullying may affect others; understand the consequences of bullying; how to help to deal with bullying.

Upper Key stage 2: the consequences of anti-social and aggressive behaviours, such as bullying and racism, on individuals and communities; the nature and consequences of racism, teasing and bullying, and aggressive behaviours; how to respond to bullying and ask for help.

There are other areas of the PSHE curriculum, which are useful vehicles for teaching issues related to the anti-bullying work of the school. Teachers can use these areas within the curriculum, such as Core Theme 3 ‘Living in the Wider World’ to explore issues relating to bullying for both lower and upper key stage 2. 

Anti-bullying information sheet for pupils:

Is it bullying?
It is if you feel hurt because individuals or groups are repeatedly:

· calling you names

· threatening you

· pressuring you to give someone money or possessions

· hitting you

· damaging your possessions

· spreading rumours about you or your family

· using text, email or web space to write or say hurtful things (cyberbullying).

It is bullying if you feel hurt because of things said about your ethnic background, religious faith, gender, sexuality, disability, special educational need, appearance or issues in your family.

We do not tolerate bullying. This is what we do about bullying:

· make sure that the person being bullied is safe

· work to stop the bullying happening again

· provide support to the person being bullied.

What should you do?
Talk to someone you trust and get them to help you take the right steps to stop the bullying.

If you feel you are being bullied:

· try to stay calm and look as confident as you can

· be firm and clear — look them in the eye and tell them to stop

· get away from the situation as quickly as possible

· tell an adult what has happened straight away or, if you do not feel comfortable telling an adult, tell a friend.

If you have been bullied:

· tell a teacher or another adult in your school

· tell your family

· if you are scared to tell a teacher or an adult on your own, ask a friend to go with you

· keep on speaking until someone listens and does something to stop the bullying

· don't blame yourself for what has happened.

· When you are talking to an adult about bullying be clear about:

What has happened to you, how often it has happened, who was involved, who saw what was happening, where it happened, what you have done about it already.

If you find it difficult to talk to anyone at school or at home, ring ChildLine on freephone 0800 1111. This is a confidential helpline. If you are hard of hearing you can use the textphone 0800 400 222. You can also write to Freepost 1111, London N1 0BR. The phone-call and letter are free. 

Anti-bullying information sheet for parents

Is it bullying?
It is if individuals or groups are repeatedly:

· calling your child names

· threatening him/her

· pressuring your child to give someone money or possessions         

· hitting your child

· damaging your child's possessions

· spreading rumours about your child or your family

· using text, email or web space to write or say hurtful things about your child (cyberbullying).

It is also bullying if your child feels hurt because of things said about their ethnic background, religious faith, gender, sexuality, disability, special educational need, appearance or specific issues in your family.

What should you do if your child is being bullied?

· Talk to school staff about the bullying. At Branston Junior Academy your first contact point to report concerns about bullying is your child’s Class Teacher.

· It will help to sort out what action to take if you can bear in mind that the teacher may have no idea that your child is being bullied or may have heard conflicting accounts of an incident.

· Be as specific as possible about what your child says has happened; give dates, places and names of other pupils involved.

· Make a note of what action the Academy intends to take.

· Ask if there is anything you can do to help your child.

· Stay in touch with the Academy. Let them know if things improve as well as if problems continue.

What will Branston Junior Academy do?
Branston Junior Academy does not tolerate bullying. This is what we do about bullying:

· work to make sure that the person being bullied is safe

· work to stop the bullying happening again

· provide support to the person being bullied

· take actions to ensure that the person doing the bullying learns not to harm others.

Families who feel that their concerns are not being addressed appropriately by the Academy might like to consider the following steps, please make an appointment to discuss the matter with the headteacher. 
If you need further support and information at any stage or the problem remains unresolved, ring the helpline at Parentline Plus 0808 800 2222 or contact other local and national support groups.

Model letter to parent informing them of their school's complaints procedure

Dear Parents / Carers,

Compliments and complaints
We strive to be an Academy where you are more than satisfied with what we do to support your child, especially in difficult situations. When you think we do this particularly well, please let us know. Staff work hard for the pupils and we all want to recognise that. But sometimes things may not go well. For example, you may feel that your child is being bullied and are not happy that the right things have been done to address this. We hope that good communication would solve such a problem. Our aim is that by careful listening, constructive discussion and sensible actions we can work together to solve problems, and so improve our Academy systems further. But if the problem persists you may wish to make a complaint. 

When should I complain?
If you believe that something is seriously wrong then make a complaint. We will investigate it and base what we do on the governing body's agreed policy.

Whom do I contact?
That depends on the particular situation. Often your child's Class Teacher will be able to deal with the matter. More serious problems might require the intervention of a senior member of staff or the head teacher. Most problems can be solved in this way. A complaint about the conduct of the head teacher should go to the Chair of Governors, addressed to the clerk to the governors at the school address.

What if the matter is still unresolved?
You should write to the head teacher, in the first instance, if you are dissatisfied with the handling of a complaint. The head teacher will investigate the matter and may invite you to a meeting to talk about it. The Academy may arrange for a suitable mediator to be present.

After trying all other avenues, you may decide to make a formal complaint to the Governing Body by sending a letter to the clerk to the governors at the school address. The governors will investigate and may invite you to meet them to discuss your concerns.

If you are still dissatisfied, after an investigation by the Governing Body, you may appeal to the Local Authority. In cases where you believe that the Academy has acted unlawfully or unreasonably, or failed to fulfil a statutory duty, you can take your complaint to the Secretary of State for Children, Schools and Families.

If you want further information or support I recommend Parentline Plus to you, as a source of information and advice (telephone: 0808 800 2222).

All this looks very formal, but very few problems have to go through such steps because we work hard to understand and resolve problems as quickly as possible. In this way pupils of the Academy get the best possible chance to succeed in their learning.

Yours sincerely,

Satisfaction survey for parents

Dear Parent/Carer,

Two months ago your child was the subject of bullying behaviour. I am writing to seek your views on how well the Academy dealt with the problem. We will use this information confidentially within the Academy to inform our review of policy and practice. The individual details will not have any wider use unless we ask for, and you give, your specific permission.

	How easy was it for your child/you to report the bullying?            (circle one)
 1            2            3            4            5                              (1 = not easy,  5 = very easy)

 Any further comments:



	How satisfied are you with what we did to make your child feel safe?       (circle one)
 1            2            3            4            5                        (1 = not satisfied, 5 = very satisfied)

Any further comments:



	How satisfied are you with the support your child has had since the bullying incident from the Academy?                                                                           (circle one)
 1            2            3            4            5                        (1 = not satisfied, 5 = very satisfied)

Any further comments:



	Overall how satisfied are you with the way in which Branston Junior Academy deals with bullying incidents?                                                                   (Circle one)
 1            2            3            4            5                        (1 = not satisfied, 5 = very satisfied)

Any further comments:




Thank you for your help in completing this. We will use this information to think about what we do to tackle bullying, and make Branston Junior Academy one where pupils and parents are confident that we are honest about problems which happen, confident that we do not tolerate bullying behaviour and confident that our systems support children.

Yours sincerely,

Headteacher

Organisations that can offer support

Whatis.com http://whatis.techtarget.com/definition/cyberbullying 

New Choices Inc  http://newchoicesinc.org/educated/abuse/TDV/def 

This is abuse campaign https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/410010/2015-03-08_This_is_Abuse_campaign_summary_report__2_.pdf  

Stop bullying.gov 

http://www.stopbullying.gov/what-isbullying/definition/index.html#types   

Educational Action Challenging Homophobia (EACH) https://each.education/resources 
CEOP https://www.ceop.police.uk/Media-Centre/Press-releases/2009/What-does-sexting-mean/
ChildLine
Offers a free 24-hour helpline and counselling service for children in distress or danger.
Telephone: 0800 1111

Kidscape
Provides training for professionals, courses for bullied children, a helpline for parents of bullied children, and books, videos, free booklets and leaflets about the prevention of bullying, many in several languages.
Telephone: 020 7730 3300

National Autistic Society
Champions the rights and interests of all people with autism, and seeks to ensure that they and their families receive quality services appropriate to their needs.
Telephone: 0845 0704004

National Society of Prevention of Cruelty to Children (NSPCC)
NSPCC aims to end cruelty to children. The society works with children and families, as well as influencing public policy and attitudes.
Telephone: 020 7825 2500 . 

Parentline Plus
Offers help and support through a range of free, flexible and responsive services by working for and with anyone who is parenting a child.
Telephone: 0808 800 2222

School's Out!
Aims to support lesbian, gay, bisexual and transsexual (LGBT) staff in education, and to raise the profile of LGBT people and issues.
Telephone: 01273 298299
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